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ABSTRACT

Background. Contemporary global challenges such as excessive
consumption, resource waste, environmental degradation, and social
inequality require educational approaches that connect ethical values
with responsible action. Islamic values of simplicity, anti-waste, and
social concern offer a relevant moral foundation, yet their integration
into systematic contextual learning remains limited.

Purpose. This study aimed to develop and examine a contextual
learning design based on Islamic values that integrates simplicity, anti-
waste behavior, and social concern in responding to contemporary
global and local challenges.

Method. The study employed Educational Design Research involving
61 students of an Islamic Religious Education program at a private
higher education institution in South Sumatra, Indonesia. Data were
collected through expert validation, student response questionnaires,
observation sheets, and value-based learning assessments, and
analyzed using descriptive and inferential statistics.
Novelty. The study proposes a Context Value Reflection Action
(CVRA) instructional pathway that transforms Islamic values from
normative concepts into contextual reasoning, critical reflection, and
responsible action.

Results. The developed design achieved high validity (Aiken’s V =
0.91), high practicality (87.0%), and strong implementation (91.4%).
Students’ mean scores increased from 62.18 to 81.46, with a significant
difference, t(60) = 14.82, p < .001, and a large effect size (d = 1.90).
Anti-waste awareness showed the greatest improvement.

Conclusion. The CVRA-based contextual learning design provides a
promising framework for integrating Islamic values with sustainability
and social responsibility, although long-term value internalization
requires continuous practice and institutional reinforcement.
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INTRODUCTION
Contemporary global society faces interconnected

challenges related to overconsumption, resource waste,
environmental degradation, and social inequality.
Unsustainable lifestyles have increased pressure on natural
resources while generating significant amounts of waste,
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particularly food waste. Globally, approximately 1.05, billion tons of food were wasted in 2022,
unequal access to resources remain persistent problems (Fakoyede et al., 2026). This situation
demonstrates that global challenges are not only environmental and economic, but also reflect
lifestyle issues, human values, and social responsibility (De Matos et al., 2026). Therefore,
simplicity, anti-waste behavior, and social awareness are increasingly important values in
responding to contemporary global challenges.

At the regional level, similar challenges are evident in West Sumatra, where waste
management and social inequality remain significant concerns. The West Sumatra Regional Long-
Term Development Plan report states that waste production continues to exceed the amount
effectively managed and recycled, highlighting ongoing challenges in promoting responsible
consumption and waste reduction practices (Suwarno et al., 2026). At the same time, approximately
312,300 people in West Sumatra were still living below the poverty line as of September 2025,
highlighting the ongoing need for social awareness and solidarity within the community (Melliny et
al., 2026). This situation demonstrates the relevance of strengthening simplicity, anti-waste
behavior, and social awareness as values that must be instilled in the local social and educational
context.

Despite the increasing relevance of sustainability and social responsibility, the integration of
Islamic values into education has largely been discussed at the conceptual, ethical, and curricular
levels, rather than translated into systematic and contextual learning designs. Existing studies have
demonstrated the relationship between Islamic principles and sustainability and the potential of
Islamic values to promote sustainable lifestyles, but their pedagogical operationalization in
authentic learning contexts remains underexplored (Kurniadi et al., 2023). Recent research also
emphasizes the need to integrate Education for Sustainable Development into Islamic education, but
greater attention is needed to how these values are translated into concrete learning activities,
experiences, and behavioral outcomes. This gap highlights the need for contextual learning designs
that connect Islamic values of modesty, anti-wastefulness, and social care with real-life global and
local issues, enabling students not only to conceptually understand these values but also to
meaningfully apply them in their daily lives.

To address this gap, Contextual Teaching and Learning (CTL) was adopted as the primary
pedagogical approach because it connects learning content to students’ real-life experiences and
encourages them to construct meaning through authentic social and environmental contexts. In this
study, Islamic values of simplicity, anti-wastefulness, and social awareness were integrated into
contextual learning activities related to consumption habits, waste reduction, resource use, and
social responsibility. This approach is consistent with Education for Sustainable Development,
which emphasizes transformative learning that integrates knowledge, values, attitudes, and actions
in responding to real-world sustainability challenges (Rodriguez Aboytes & Barth, 2020).
Contextual learning is also relevant to Islamic education because it allows religious values to
transcend conceptual understanding to meaningful application in students’ daily lives. Therefore,
the proposed learning design positions students not merely as recipients of Islamic moral
knowledge, but as active learners who critically examine real-life issues, reflect on relevant Islamic
values, and translate these values into responsible actions.

This study aims to develop and test a contextual learning design based on Islamic values that
integrates modesty, anti-wasteful behavior, and social awareness in response to contemporary
global and local challenges. The study also seeks to determine how the proposed design can
enhance students’ understanding of values, responsible behavior, and meaningful application of
Islamic principles in their daily lives.
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RESEARCH METHODOLOGY
Research Design

This study used Educational Design Research (EDR) to develop and test a contextual learning
design based on Islamic values of simplicity, anti-wastefulness, and social care. EDR was chosen
because it systematically integrates educational problem analysis with the design, development,
evaluation, and refinement of practical educational interventions in authentic learning environments
(McKenney & Reeves, 2021). This study adopted an iterative design process in which the proposed
learning design was progressively developed and refined based on theoretical foundations,
contextual needs, expert input, and empirical evidence from its implementation. Such an approach
is appropriate for producing usable educational interventions and theoretically grounded design
principles that explain how Islamic values can be meaningfully integrated into contextual learning
practices (McKenney & Reeves, 2021). Therefore, this study focused on producing a valid,
practical, and pedagogically relevant contextual learning design that connects Islamic values to
authentic global and local issues related to responsible consumption, waste reduction, and social
responsibility.

Research Subjects

The participants in this study consisted of 61 students enrolled in the Islamic Religious
Education study program at a private higher education institution in South Sumatra, Indonesia. The
participants were drawn from two existing classes: Class Al, consisting of 30 students, and Class
A2, consisting of 31 students. Both classes were involved in the implementation and evaluation of
the contextual learning design based on Islamic values, particularly simplicity, anti-waste behavior,
and social concern. The distribution of research participants is presented in Table 1.

Table 1. Distribution of Research Participants

Class Study Program Number of Students Percentage

Al Islamic Religious Education 30 49.18%

A2  Islamic Religious Education 31 50.82%
Total 61 100%

Instrument

The research instruments were designed to collect data on the validity, practicality,
implementation, and learning outcomes of the proposed contextual learning design. In Educational
Design Research, the quality of an educational intervention is commonly examined through criteria
such as validity, practicality, and effectiveness (Susrawan et al., 2024). Accordingly, four
instruments were employed: an expert validation sheet, a student response questionnaire, an
observation sheet, and a value-based learning assessment. The indicators were developed by
aligning the principles of Contextual Teaching and Learning, which emphasize connections
between learning and real-life contexts (Saputri et al., 2025), with Education for Sustainable
Development competencies involving knowledge, skills, values, attitudes, informed decision-
making, and responsible action (Unesco, 2020).
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Table 2. Research Instruments and Measurement Indicators

Reference

Instrument Purpose Main Indicators Measurement Basis

Assess the validity of Content relevance; instructional

Expert Validation the contextual learning ahgnmept, contextuahty, integration 5-point Likert scale (Plomp, 2013)
Sheet . of Islamic values; learning activities;
design . e
assessment alignment; feasibility
Measure the Clarity; ease of learning; relevance
. . (Berns &
Student Response  practicality and to real life; engagement; o .
. . , . L 5-point Likert scale  Erickson,
Questionnaire students’ acceptance  meaningfulness; applicability of
. X . 2001)
of the learning design Islamic values
. Examine how the Active participation; contextual (Berns &
Learning . . . . . . .
. designed learning problem analysis; collaboration; Observation rating  Erickson,
Implementation . . .. .
. process is value reflection; decision-making; scale 2001; Unesco,
Observation Sheet - . .
implemented responsible action 2020)
Understanding of simplicity; anti-
Assess students’ & PHCTY:
Value-Based . waste awareness; responsible Pre-test and post-
. understanding and LT T . (Unesco,
Learning L consumption; social concern; ethical  test/rubric-based
application of targeted o . . 2020)
Assessment decision-making; application to real- assessment

values DA
life situations

The expert validation sheet was used to evaluate whether the learning design was theoretically
sound, pedagogically appropriate, contextually relevant, and consistent with its intended learning
outcomes before implementation. Particular attention was given to the alignment among learning
objectives, contextual activities, Islamic values, and assessment components. This validation
process is consistent with Educational Design Research, in which the relevance and consistency of
intervention components are essential indicators of design quality (Carlos, 2026; Martella et al.,
2026).

The student response questionnaire and implementation observation sheet were used to
examine the practicality and actual implementation of the design. The questionnaire captured
students’ perceptions of clarity, relevance, engagement, and meaningfulness, whereas the
observation sheet documented how students connected Islamic values with authentic issues such as
consumption patterns, waste reduction, resource use, and social responsibility. This reflects the
central principle of contextual learning that knowledge becomes more meaningful when learners
connect academic content with real world situations (Adam et al., 2026).

The value-based learning assessment was designed to measure changes in students’
understanding and application of three core values: simplicity, anti-waste behavior, and social
concern. The assessment focused not only on conceptual knowledge but also on students’ ability to
analyze real-life problems, make value-based decisions, and propose responsible actions. This
multidimensional assessment is aligned with UNESCO’s Education for Sustainable Development
framework, which emphasizes that meaningful education should develop knowledge, skills, values,
attitudes, informed decision-making, and responsible action rather than cognitive understanding
alone (Liu et al., 2026; Purkat et al., 2026).

Research Procedure

The research procedure followed an iterative Educational Design Research process consisting
of five main stages: preliminary analysis, design and development, expert validation, classroom
implementation, and evaluation and refinement (Techakosit et al., 2026). The preliminary analysis
identified learning needs, contextual problems, relevant Islamic values, and global and local issues
related to simplicity, waste reduction, and social concern. The findings were then used to develop
the initial contextual learning design, including learning objectives, materials, activities, and
assessment instruments.

The prototype was reviewed by experts to assess its content validity, instructional
consistency, contextual relevance, and feasibility, after which necessary revisions were made. The
revised design was subsequently implemented with 61 students from Classes A1 and A2. Data from
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observations, student responses, and value-based learning assessments were analyzed to evaluate
the practicality and effectiveness of the design. The results were used to refine the final learning
design and formulate design principles for integrating Islamic values into contextual learning. This
iterative procedure is consistent with Educational Design Research, which emphasizes continuous
interaction among analysis, design, implementation, evaluation, and revision (Penuel et al., 2020).

=) 5 e®o Yy
=4 L ) 2\
Preliminary > Prototype > Prototype > Expert > Revision I
Analysis Design Devel Validati Sy,
Needs analysis, Learning objectives, Content and Design
contextual issues, activities, materials, Draft prototype pedagogy review improvement
Islamic values assessment
oo o
X REJ, - ana

Practicality and <«— Limited
Learning Outcome Implementation
Evaluation (Class A1 and A2)

Final Learning =

Design Prototype Revision I

Validated and refined Final refinement Student responses, Classroom try-out
final prototype based on findings observation, with 61 students
assessment

1 J

Figure 1. Research stages

RESULT AND DISCUSSION

The results of this study are presented according to the stages of Educational Design
Research, including preliminary analysis, prototype development, expert validation, implementation
and practicality, and evaluation of students’ learning outcomes. The findings provide evidence
regarding the quality and potential effectiveness of the contextual learning design based on Islamic
values of simplicity, anti-waste, and social concern.

The preliminary analysis was conducted to identify students’ initial understanding, learning
needs, and contextual issues relevant to the development of the learning design. Initial observations
and diagnostic responses indicated that students were generally familiar with Islamic teachings
related to simplicity, prohibition of wastefulness, and social responsibility. However, their
understanding remained largely conceptual and was not consistently connected to contemporary
issues such as excessive consumption, food waste, environmental responsibility, and social
inequality.

The preliminary assessment showed that only 39.3% of students were able to clearly connect
the Islamic concepts of israf and tabdhir with contemporary waste-related problems. Approximately
44.3% demonstrated adequate understanding of simplicity as an Islamic value, while 47.5% were
able to explain the relationship between Islamic social responsibility and contemporary social
problems. These findings indicated a gap between students’ normative religious knowledge and
their ability to apply Islamic values to authentic global and local issues.

Table 3. Preliminary Analysis of Students’ Value-Based Understanding
Students Demonstrating

Indicator Adequate Understanding Percentage
Connecting isrdf and tabdhir with waste issues 24 39.3%
Understanding simplicity in contemporary life 27 44.3%
Connecting social concern with contemporary social issues 29 47.5%
Applying Islamic values to real-life decision-making 22 36.1%

The lowest result was found in students’ ability to apply Islamic values to real-life decision-
making, with only 36.1% demonstrating adequate performance. This finding became an important
basis for developing a learning design that moved beyond conceptual explanation toward contextual
problem analysis, value reflection, decision-making, and responsible action.
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Based on the preliminary analysis, an initial prototype of the contextual learning design was
developed. The prototype integrated three core Islamic values simplicity, anti-waste, and social
concern with contemporary issues related to consumption, waste management, responsible resource
use, and social inequality.

The prototype consisted of five main instructional components: contextual problem
orientation, exploration of Islamic values, collaborative problem analysis, reflective decision-
making, and action-oriented learning. Students were first introduced to authentic cases drawn from
daily life and contemporary social issues. They then examined relevant Islamic principles, discussed
possible ethical responses, reflected on personal and social implications, and developed appropriate
actions.

The instructional sequence developed through this process can be summarized as Context—
Value—Reflection—Action (CVRA). This sequence served as the operational structure of the
prototype and guided the development of learning materials, student activities, and assessment
tasks. The initial prototype was evaluated by three experts representing Islamic education,
instructional design, and educational assessment. Five major aspects were assessed: content
relevance, instructional alignment, contextual learning integration, integration of Islamic values,
and assessment alignment.

Table 4. Expert Validation Results

Validation Aspect Aiken’s V Category
Content relevance 091  Very valid
Instructional alignment 0.93  Very valid
Contextual learning integration  0.90  Very valid
Integration of Islamic values 0.95  Very valid
Assessment alignment 0.87 Valid
Overall 091 Very valid

The overall Aiken’s V coefficient was 0.91, indicating a very high level of content validity.
The highest coefficient was obtained for the integration of Islamic values (V = 0.95), demonstrating
strong agreement among experts that simplicity, anti-waste, and social concern were appropriately
integrated into the learning design.

Assessment alignment obtained the lowest coefficient (V = 0.87), although it remained within
the valid category. Experts recommended strengthening behavioral indicators, clarifying the
relationship between learning objectives and assessment tasks, and including more authentic
assessment activities.

Based on these recommendations, several revisions were made to the first prototype.
Reflection questions were made more analytical, contextual cases were strengthened using real-life
situations, behavioral indicators were clarified, and action-based assessment tasks were added. The
revised prototype was subsequently implemented in the classroom.

The revised prototype was implemented with 61 students, consisting of 30 students from
Class Al and 31 students from Class A2. Students completed a practicality questionnaire after
participating in the learning activities.

Table 5. Student Responses to the Practicality of the Learning Design

Aspect Mean Percentage Category
Clarity of learning activities 429  85.8% Very practical
Relevance to real-life problems 448  89.6%  Very practical
Student engagement 431 86.2%  Very practical
Meaningfulness of learning 434  86.8%  Very practical
Applicability of Islamic values 438  87.6%  Very practical
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Aspect Mean Percentage Category

Ease of reflection and action planning 4.27  85.4%  Very practical
Overall 435  87.0% Very practical

The overall practicality score was 4.35 out of 5, equivalent to 87.0%, indicating that the
learning design was very practical. The highest score was obtained for relevance to real-life
problems (M = 4.48; 89.6%). Students particularly responded positively to cases involving food
waste, excessive consumption, lifestyle choices, resource use, and social inequality. The
applicability of Islamic values also received a high score (M = 4.38; 87.6%), suggesting that
students perceived a clear relationship between religious principles and contemporary situations.

Classroom observations were conducted to determine whether the learning design was
implemented according to the planned instructional sequence.

Table 6. Implementation of the Contextual Learning Design

Learning Component Implementation
Contextual problem orientation 94.0%
Exploration of Islamic values 93.2%
Collaborative problem analysis 92.1%
Value-based reflection 88.7%
Decision-making and action planning 89.0%
Overall implementation 91.4%

The overall implementation rate reached 91.4%, indicating that the learning activities were
implemented very well. Contextual problem orientation achieved the highest implementation score
(94.0%), followed by exploration of Islamic values (93.2%). Students actively participated in
discussing problems that were directly connected to daily life. Value-based reflection showed a
slightly lower implementation score (88.7%). Observation notes indicated that some students were
able to identify appropriate Islamic values but required additional guidance to critically examine
their own lifestyle and behavioral choices. Students’ value-based learning outcomes were assessed
before and after implementation. The assessment measured three dimensions: simplicity, anti-waste
awareness, and social concern.

Table 7. Pre-test and Post-test Results

Dimension Pre-test Mean Post-test Mean Mean Gain
Simplicity 63.4 78.6 15.2
Anti-waste awareness 59.7 84.8 25.1
Social concern 63.5 81.0 17.5
Overall 62.18 81.46 19.28

The overall mean score increased from 62.18 (SD = 8.74) in the pre-test to 81.46 (SD = 7.22)
in the post-test, representing a mean increase of 19.28 points. The largest improvement occurred in
anti-waste awareness, which increased from 59.7 to 84.8, representing a gain of 25.1 points. Social
concern increased by 17.5 points, while simplicity increased by 15.2 points.

Although all three dimensions improved, the difference in gain scores indicates that the three
values did not develop at the same rate. Anti-waste awareness demonstrated the strongest
improvement, whereas simplicity showed the smallest gain. Statistical Analysis of Learning
Outcomes, before hypothesis testing, the distribution of the pre-test and post-test scores was
examined using the Shapiro—Wilk test.
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Table 8. Normality and Paired-Samples Test Results

Analysis Statistical Result  Interpretation
Pre-test normality p=.118 Normally distributed
Post-test normality p=.086 Normally distributed
Pre-test mean 62.18 +8.74 —

Post-test mean 81.46 £7.22 —

Mean difference 19.28 —

Paired #-test #(60) = 14.82 Significant
Significance p<.001 Significant difference
Cohen’s d 1.90 Large effect
N-gain 0.51 Moderate

The Shapiro—Wilk results indicated that both pre-test and post-test scores met the normality
assumption (p > .05). Therefore, a paired-samples #-test was used. The analysis revealed a
statistically significant difference between pre-test and post-test scores, #(60) = 14.82, p < .001. The
effect size was large (Cohen’s d = 1.90), indicating a substantial difference between students’
scores before and after the intervention. The normalized gain score was 0.51, which was
categorized as moderate. This result indicates that although the improvement was statistically
substantial, the level of normalized learning gain did not reach the high category. To examine the
consistency of the learning outcomes across the two classes, post-test scores were compared
between Class Al and Class A2.

Table 9. Comparison of Learning Outcomes between Classes
Class N Pre-test Mean Post-test Mean Mean Gain

Al 30 62.43 81.93 19.50
A2 31 61.94 81.00 19.06
Total 61 62.18 81.46 19.28

Class Al obtained a post-test mean of 81.93, while Class A2 obtained a mean of 81.00. The
difference between the two classes was not statistically significant (p > .05).

The similarity of the results indicates that both classes experienced relatively consistent
improvement despite being separate classroom groups. The mean gain was 19.50 points in Class Al
and 19.06 points in Class A2. A closer examination of the results showed different patterns of
development across the targeted values.

Anti-waste awareness showed the greatest improvement, increasing by 25.1 points. Students
demonstrated stronger ability after the intervention to identify wasteful practices, relate israf and
tabdhir to contemporary consumption, evaluate unnecessary resource use, and propose appropriate
actions. Social concern increased by 17.5 points. Students showed stronger awareness of social
inequality, collective responsibility, and the relevance of Islamic principles such as ta’awun,
charity, and social solidarity in addressing contemporary social problems.

Simplicity showed the smallest increase, at 15.2 points. Although students demonstrated
improved conceptual understanding, reflective responses indicated greater difficulty in translating
simplicity into personal lifestyle decisions. Students were generally able to explain the importance
of modest consumption but showed more varied responses when evaluating personal preferences,
social trends, and consumption habits.

The final refinement was conducted based on expert validation, student responses,
observation results, and learning outcome data. Three major refinements were introduced. First, the
reflection component was strengthened to encourage students to examine not only social problems
but also their personal habits and decisions. Second, action-planning activities were made more
specific by requiring students to formulate observable actions related to consumption, waste
reduction, and social responsibility. Third, assessment was expanded beyond conceptual
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understanding to include contextual reasoning, value-based decision-making, reflection, and
proposed responsible action.

The final prototype therefore consisted of four interconnected instructional stages:

Context — Value — Reflection — Action (CVRA).

In the Context stage, students encounter authentic global or local problems. In the Value
stage, they analyze these problems through relevant Islamic principles. In the Reflection stage, they
critically evaluate personal and social implications. In the Action stage, they formulate or
implement responsible responses.

Overall, the results demonstrate that the developed contextual learning design met the criteria
of high validity, high practicality, strong implementation, and significant improvement in students’
value-based learning outcomes. However, the variation in gains across simplicity, anti-waste
awareness, and social concern also indicates that cognitive and value-based development may occur
at different levels, particularly when values are closely connected to personal lifestyle and
behavioral choices.

The findings demonstrate that the contextual learning design successfully integrated Islamic

values of simplicity, anti-waste, and social concern into meaningful learning experiences. The high
levels of validity, practicality, and implementation indicate that the design was pedagogically
appropriate and relevant to students’ everyday contexts (Lee et al., 2025). This supports the
principle of Contextual Teaching and Learning, which emphasizes connecting academic content
with real-life situations so that learners can construct meaning and apply knowledge beyond the
classroom (Erwin et al., 2026).

The significant improvement in students’ learning outcomes indicates that contextualizing
Islamic values can strengthen students’ ability to understand and interpret contemporary
sustainability and social issues. The greatest improvement in anti-waste awareness suggests that
Islamic concepts such as avoiding israf and tabdhir can be effectively connected with responsible
consumption and resource use. This finding is consistent with the broader Education for Sustainable
Development framework, which emphasizes the development of knowledge, skills, values,
attitudes, and responsible action in addressing sustainability challenges (Aldawsari et al., 2025;
Avelar et al., 2025). Recent research in Islamic higher education similarly shows that integrating
sustainability principles with Islamic educational values can strengthen students’ sustainability
competencies (Erwin & Kuswandi, 2024; Mudinillah et al., 2024).

However, the smaller improvement in simplicity compared with anti-waste awareness reveals
an important knowledge value action gap. Simplicity involves personal lifestyle, consumption
preferences, and social influences, making it more difficult to transform through short-term learning
than concrete practices such as reducing waste. Therefore, higher post-test scores should not
automatically be interpreted as permanent behavioral change. UNESCO emphasizes that
sustainability education must extend beyond cognitive understanding toward socio-emotional
engagement and responsible individual and collective action. This suggests that sustained value
internalization requires not only instructional intervention but also habituation, role modeling,
institutional support, and a learning environment that continuously reinforces sustainable behavior.
Research on eco-Islamic education likewise highlights the importance of connecting Islamic ethical
foundations with critical thinking, value-based decision making, and participatory practices.

The main contribution of this study lies in the Context Value Reflection Action (CVRA)
instructional pathway generated through the design process. Students first encounter authentic
global or local problems (Context), interpret them through relevant Islamic principles (Value),
critically examine their personal and social implications (Reflection), and formulate responsible
responses (Action). This pathway extends Islamic value education beyond normative knowledge by
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translating religious principles into contextual reasoning and action-oriented learning. Therefore,
the novelty of the proposed design lies not merely in combining Islamic values with sustainability
issues, but in providing a structured instructional mechanism for transforming “Islamic values into
contextual and responsible action”.

CONCLUSION

This study demonstrates that the contextual learning design based on Islamic values provides
a valid, practical, and pedagogically relevant framework for integrating simplicity, anti-waste, and
social concern into contemporary learning contexts. The developed design successfully connected
Islamic ethical principles with authentic issues related to consumption, waste, resource use, and
social responsibility, resulting in meaningful improvements in students’ value-based learning
outcomes. The strongest improvement was observed in anti-waste awareness, while simplicity
showed a more moderate increase, indicating that different values may require different levels of
instructional reinforcement and behavioral habituation.

The study contributes a Context—Value—Reflection—Action (CVRA) instructional pathway
that operationalizes Islamic values through authentic problems, ethical interpretation, critical
reflection, and responsible action. This pathway extends Islamic value education beyond normative
understanding toward contextual and action-oriented learning. However, short-term improvement in
learning outcomes should not be interpreted as permanent behavioral transformation. Sustained
internalization of simplicity, anti-waste behavior, and social concern requires continuous practice,
supportive institutional culture, and long-term educational reinforcement. Therefore, the proposed
design offers a promising instructional framework for strengthening the relevance of Islamic
education in responding to contemporary global and local challenges.
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